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Script for From Theory to College Classrooms:
Collaborative/Cooperative Learning Techniques that Work
USG Teaching & Learning Conference, June 1, 2013
BRING: (1) clock, (2) auto slide advancer, and (3) Collaborative Learning books 
Handouts: (1) Directions for CoLTask Force-white, (2) Types of CoLTs-white [cut apart & paper clipped on top of CoLT samples for each type/group], (3) Collaborative Learning Policies & Procedures- yellow, (4) F200 Group Contract-blue, (5) Forming Groups-pink, (6) Sample Task Prompts -white, (7) Lesson Planning Guide-white, double sided, (8) Sign-up Form, (9) Round Table Assessment forms-white, and (10) extra CoLTs grouped by type and paper clipped together

	2:05 p.m. Write schedule on the board and start PPTs. As folks enter, give one copy of the CoLT book to early arrival and ask them to form teams. Also give volunteers one stack of handouts each & ask them to distribute their handout at the appropriate time, and get someone to serve as the time keeper. Assist with group formation as needed. (PRESS)
	2:15 p.m. Welcome everyone and check to see that the directions for the CoLTask Force are being handed out. Add and/or “redistribute” attendees as needed to form workable teams. End with “Today’s session is based on Collaborative Learning Techniques and each team will have about ___ copies.” (PRESS)
	Review agenda and hold up sign-up sheet for those who would like to receive the PPTs or e-copies of the handouts. Hand to someone in the front so attendees can sign up if interested. (PRESS) 
	“Congratulations! The Vice President for Academic Affairs (VPAA) has asked you to serve on the Collaborative Learning Task Force to study ways to increase retention, progression and graduation rates at your institution. Your sub-committee’s task is divided into five steps. (PRESS)  In Step 1you will follow the directions on the next slide and introduce yourselves to each other using a Three-Step Interview which is CoLT 5. (PRESS)  In Step 2 you will read the overview on the handout [hold one up]. (PRESS) In the next Step, the Chair—person whose last name begins with the letter closest to “L”— will assigns roles/jobs. The list of roles and jobs, as well as the directions, are on the back side of the handout. Once roles/jobs are assigned, then individual members will work on their assigned tasks to develop lists of perceived benefits, roadblocks and questions related to Collaborative Learning Techniques. (PRESS) In Step 4, your sub-committee will examine CoLTs in your assigned section and select the ONE which could be adapted for use in your classes to share with the full committee. (PRESS) In the last Step, I will call a meeting of the full committee in which you will give your reports. (PRESS) Please be aware of the time constraints for this activity and be like lemmings going to the sea. When you complete one step, read the directions for the next step and move quickly to it. (PRESS) Because you have only 15-20 minutes TOTAL to complete this activity, moving on to the next step quickly is critical.” (PRESS)  
	“Here are the speedy introduction directions. [Read Step 1] Remember, depending on the number of members of your sub-committee this Step should only take 3-4 minutes and then you need to move quickly on to Step 2.” While attendees are completing Steps 1 and 2, distribute additional books evenly to groups. If there are not enough books for everyone to have one, distribute the extra copies of the CoLTs. Three minutes later remind attendees to finish up with their introductions and move to Step 2. At 2:35 p.m., check on time by asking groups how much more time they need. (PRESS)
	No later than 2:40 p.m. call a meeting of the full committee to order. There will be the sound of a gavel knocking several times “Now that you’ve had time to learn a bit about collaborative learning and to look through the book, I’d like to call this meeting of the full committee to order and to hear your sub-committee reports. Let’s begin by talking about active learning in as much as collaborative learning belongs to the active learning ‘pantheon.’ Active learning is where students are engaged in doing something besides listening to a lecture and taking notes. (PRESS) It is known by a variety of names including collaborative learning, cooperative learning, team-based learning, peer-assisted learning, guided practice, just-in-time teaching, problem-based learning and POGIL. (PRESS) Are there others? (PRESS) Let’s hear the sub-committee reports now. Proponents, what are the benefits of collaborative learning? How might it be used to increase retention, progression and/or graduation rates? [Call on all groups.] Does anyone else have anything to add? (PRESS) Now let’s hear from the critics. What problems might collaborative learning pose? What might be the concerns of faculty and students if instructors were required use of collaborative learning in every course? [Call on all groups.] Are there other concerns? (PRESS) Example Givers, which of the CoLTs did your sub-committee find most useful? [If time permits, ask for additional information about the CoLTs? For example, why were they chosen? How might they be adapted for use in a variety of disciplines? Were there other CoLTs that were also considered useful by most sub-committee members? Etc.] Thank you for your thoughtful reports.” (PRESS)	
	“As you saw while you were preparing your reports, collaborative learning has three key features. The first is intentional design. In other words, the instructor doesn’t just tell students to work in pairs or groups, she or he structures a task to meet one or more course objectives. (PRESS) Collaborative learning also involves co-labor with students actively working together to master the objectives. (PRESS) And most significant of all is the third feature, meaningful learning. In order to be collaborative learning, students must increase their knowledge or deepen their understanding of important course curriculum. (PRESS) Questioners, what questions do your sub-committees have about cooperative learning or how to implement it? [Call on all groups.] (PRESS) Now I have a question for everyone. Did the CoLTask Force have these features? [Survey with quick show of hands.] Was there intentional design? How do you know? Was there co-labor involved? Did the activity increase your understanding of collaborative learning?” (PRESS) 
	2:55 p.m. “Now that you have a better understanding of collaborative learning and its features, you may be wondering what it looks like in a real course. I’m a teacher educator and this in an example from my own classroom. Here students in my methods course were asked to serve on a Textbook Adoption Committee in that same way you were asked to serve on the CoLTask Force. On the screen you can see an example of intentional design in the form of the carefully crafted assignment which allowed students to investigate commonly used textbook series and how they differed in their presentations of common concepts. (PRESS) Students were grouped by ‘schools’ to co-labor and defend their choices. They understood that, when thye became practicing teacher, if their textbook choice was not selected, they would be stuck with another textbook series, perhaps one they didn’t like, for seven years. (PRESS) 
	“Committee reports were given at a mock school board meeting with students presenting to other faculty members, a local school principal and even a real school board member when I could get one to attend. As each ‘school’ made its presentation, members of the board provided feedback, and after the presentations were completed, they held an executive session and made the final decision about which textbook to select. Students reported that this assignment was meaningful and helped them learn a lot about how schools functioned and the textbooks that would be using during their field placements.” (PRESS)
	“Using collaborative learning is not difficult, but it does take time to prepare in order to ensure that meaningful learning takes place. So before you develop and use collaborative learning, you should ask yourself the following questions:How will I orient students?What kinds of groups should I form?How can I structure the learning tasksHow will I grade or evaluate collaboration?” (PRESS)
	3:00 p.m. “Because our time is limited this afternoon, what would you most like to know about? Before we wrap up we can talk about orientating students, how to form groups or review ideas on creating learning tasks or learn about grading and evaluating collaboration. But regardless of the options selected,    you will receive the handouts and PPTs if you provide me with your e-mail address. Does anyone still need to sign-up to receive these?” Go on to whatever attendees pick. (PRESS)
	“When orienting students to class policies and procedures, it’s important to develop a shared understanding in order to facilitate class cohesiveness. One easy way to do this is to begin with a syllabus review using CoLTs 2, 3 or 12. For example, ask Round Robin groups to generate questions, and then have them read the syllabus to find answers. Buzz Groups read the syllabus together and generate questions to ask the class. A third suggestion for reviewing the syllabus is to create a quiz and have groups work together to find the answers. (PRESS) This yellow handout has additional suggestions on including collaborative learning policies and procedures in the syllabus or for orientation.” [Check to see that the yellow sheet is being handed out.] (PRESS)
	“In addition to the syllabus review, another way to promote class cohesiveness regarding policies and procedures is to establish group work ground rules using CoLTs 2 or 20. For example, ask groups to make a list of helpful and unhelpful behaviors for groups and use these to develop group work rules. Another way to accomplish the same thing is to provide the list yourself and then have students select the most the important ones. (PRESS) A third way to facilitate cohesiveness is through the use of a group learning contract. (PRESS) Here is an example of a form my students used to write their own Group Contracts. [Check to see that the blue handout is being distributed.] Once the contracts were written, I reviewed them and occasionally suggested additions which groups could accept or reject. I also met with each group individually about mid-way through the project to ensure that things were going smoothly. Once I adopted this system I rarely had problems with groups knowing what to do, although I continued to have an occasional group member who did not live up to his or her commitment to the group—but much less frequently than before Group Contracts were used.” (PRESS) Time permitting, ask where attendees would like to go next. If out of time, select ‘Wrap Up’ and ask volunteers to distribute handouts that have not yet been given out. (PRESS)
	“When forming groups, first consider the type of groups you should use since types vary according to your goal, the activity and how long students will remain together. Informal Groups are formed quickly, randomly and work together for brief periods. CoLTs 1 and 25 offer suggestions for forming informal groups. (PRESS)  Formal Groups, on the other hand, are formed to achieve a multifaceted goal such as writing a major report or giving a presentation, and stay together until the task is completed, which can be multiple sessions or even several weeks. I suggest you look at CoLTs 6 and 18 if you’d like more suggestions on forming formal groups. (PRESS) Base Groups stay together for longer periods and form learning community in order to support and encourage group members. They are more typical at the program level. Many schools of education use base groups called ‘cohorts.’ Students in cohorts take the same classes and stay together for multiple semesters. For suggestions on using base groups, check out CoLTs 19, 24 and 30.” (PRESS)
	“You may already know that groups can be either heterogeneous or homogeneous.  Heterogeneous groups provide variety and diversity while homogeneous groups are composed of students with similar interests or characteristics. The disadvantages of homogeneous grouping include a lack of diversity and discomfort sharing ideas with ‘others’ in larger group settings. (PRESS) Research shows that instructor-selected, heterogeneous groups often work better than student-selected or random groups. When designing a collaborative learning activity, think about the type of group that would best meet your objective and, especially for long-term or major projects, select group members carefully. However, before you do so, there’s one more thing you should keep in mind . . .” (PRESS)
	“. . . because the physical setting does matter. Group formation in a large lecture hall with fixed, tiered seating is different from a smaller classroom with tables. Due to time constraints, there’s not enough time to give this topic the time it deserves, but I’ve prepared a handout which will provide you with ideas and suggestion on different room configurations.” [Check to see that the pink sheet is being handed out.] (PRESS) Time permitting, ask where attendees would like to go next. If out of time, select ‘Wrap Up’ and ask volunteers to distribute handouts that have not yet been given out. (PRESS)
	“One of the things you must consider when creating a collaborative learning task is grouping. You also need to think about how you will structure the learning task itself. The first one is to design an appropriate learning task and the book is filled with samples included with each of the CoLTs. You can probably find at least one, and probably more, from your discipline. Because my discipline involves schools and how they function, the sample I shared with you earlier focused on creating a task that permitted students to experience what it might be like to serve on a textbook selection committee, something teachers do regularly, including college teachers. How do I know it was appropriate? In addition to students talking about it positively on my end of semester evaluations, once they graduated and became practicing teachers, several contacted me to report that they had volunteered to serve on building committees their first year because they understood their importance based on the textbook committee simulation. When you’re trying to select and design a major collaborative learning task, make sure it is appropriate by aligning it to your learning outcomes and is discipline-based. (PRESS) A second way to structure the task is to structure the procedures so they actively engage students in the task. You can do this by creating a relevant task, one which is vital to achieving your course learning outcomes, and which is also matched to students’ skills and abilities. When structuring tasks, it’s important to promote interdependency, with each student responsible to and dependent on others to succeed. To accomplish this you need to both group and insure individual accountability. And of course you need to think through and plan each phase of the task in advance, just as I had to do for this session. A word of warning though: No matter how well planned, your collaborative learning task will probably not go as smoothing as you had planned the first time. There are always surprises. Students misinterpret your instructions and personal challenges may impact you or some of your students. Don’t give up. Keep careful notes and make changes for the next time. It typically takes me three reiterations before I have the bugs worked out and then surprise still happen. Planning for collaborative learning is reiterative like so many other aspects of teaching.” (PRESS)
	“Of course, planning questioning strategies in advance is important in collaborative learning ,just as it is for any of the other active learning strategies. Here is a handout with sample task prompts and questions to help you get started on smaller collaborations for your classes. [Check to see that the handout is being passed out.] Collaborative learning tasks need not be mega-sized in order to be useful and effective.” (PRESS) Time permitting, ask where attendees would like to go next. If out of time, select ‘Wrap Up’ and ask volunteers to distribute handouts that have not yet been given out. (PRESS)
	“Although instructors hope to capitalize on students’ intrinsic motivation, grades are the ‘coin of the realm.’ Thing to consider when you make plans for grading and evaluation of group work, include individual accountability and positive group interdependence. As you develop general grading guidelines, ask yourself what should be evaluated, how should the task be evaluated and who should be involved in evaluating learning and assigning grades. But before you become bogged down or overwhelmed at the thought of grading everything, . . . (PRESS) consider this bit of ‘Food for Thought’: ‘Not every activity needs to be collaborative or graded—it is important, however, to collect everything.’ I often give a grade of ‘R’ for informal assignments. ‘R’ stands for received, reviewed and recorded. In some classes ‘R’ grades have a set point value while in others I use them to determine whether or not to bump up a student’s grade if he or she is on the border line at the end of the semester. At first, students think an ‘R’ grade is strange, but adapt to it quickly when I explain that it’s like batting practice—no scores are kept but you are paid for showing up. Many students report that it takes the pressure off and allows them the freedom to express new ideas or try new things. I must confess, however, that I have a highly developed sense of B.S. and two rubber stamps that read ‘Answer question asked’ and ‘Don’t invent answers.’ Students are warned that papers which simply regurgitate the textbook or are thoughtlessly completed just to be able to hand in something receive no points, not to mention a personal meeting with me to explain the lack of effort.” (PRESS) 
	“The big dilemma with accountability and interdependence relates to individual vs. group grades. Individual grades provide individual accountability, but can minimize group effort, not to mention, be difficult to determine. Group grades, on the other hand, ensure that the group is held accountable but can prove opportunities for ‘freeloaders’ and ‘hitchhikers,’ and can be seen as unfair by some students. (PRESS) The solution is to structure the learning task so that it requires both individual and group effort. In order to do that, you need to ensure that individual and group efforts are differentiated and reflected in the graded product. CoLTs 12, 29 and 24 can help you think through some of those issues. I’ll also e-mail you a handout you can use with your students called ‘Dealing with Hitchhikers and Free Loaders.’ Of course, you will need to adapt it to your own use. Note especially that I do allow students to ‘fire’ someone from their team and you may want to change or remove this.Now that you understand some of the issues related to grading and evaluation, I’m going to show you some examples of how I resolved these issues in my own classes.” (PRESS)
	“This ‘Peer Presentation Feedback” form was given to all members of the class to evaluate presentations. It contained multiple Likert responses as well as open-ended responses. Not only was the feedback useful to the person or group presenting, it also gave class members something to do while the next group  set-up for their presentation. (PRESS) Notice the ‘Evaluated by playing card” at the top of the form. On the first day of class everyone drew a playing card and gave me their card ‘number.’ For example someone might be the six of clubs and another person was the ace of diamonds. In large classes I had two decks of cards, one red and one blue, so you were the red eight of spades or the blue ace of spades. I used this system to provide anonymous information while holding students accountable. For example, to ensure that everyone was evaluating presentations and providing useful feedback, students were held accountable by writing their card number on the peer feedback form, which I was then able to share anonymously with the presenters after I looked through them. Although I never graded this feedback, I did occasionally check to see that students were completing the form; generally by looking to see if known class ‘hitchhikers’ had submitted something. And I did occasionally need to talk to a student about the tenor of his or her feedback.” (PRESS)
	“During group presentation, I filled in this ‘Team Presentation and Technology Project Grade Sheet’ using a yellow marker to highlight comments. To ensure that I was being objective, I assigned points after reading the peer evaluation feedback. I didn’t mind if my judgment was a bit different from that of my students, but I did question myself if there was a big difference. Using this procedure, everyone in the group received the same grade, except for anyone who was absent of course. So if everyone got the same presentation score, how could I give individual grades in order to ensure individual accountability?” (PRESS) 
	“After the presentation, individuals were required to hand in this ‘Self-Evaluation and Group Collaboration’ form. In order to ensure anonymity, students were required to word process them, (PRESS) cut them apart, and hand them directly to me (PRESS) paper clipped together.  (PRESS) The page you are looking at contains the directions at the top, and the self-evaluation form at the bottom. The second page, which is not shown, contains copies of a form similar to the one at the bottom of this page for each of the members of the group. (PRESS) Notice the gray box in the bottom left corner. Students were asked to divide a TOTAL of 100 points among ALL group members––including themselves. I was looking for consistency of scores as a confirmation of collaboration. For example, if there were five members in the group and the group functioned well, I expected to see everyone give themselves and each group member 20 points. If one person was not as productive as other felt they should be I might see four scores of 22 and one of 12. As long as the ‘slacker’ also rated him or herself in this way, I didn’t see a problem. However, I knew there was trouble when the slacker rated him or herself with an equal number of points as other members of the group and would speak to this person privately. Most of the time they did admit to not being as productive as other group members, citing personal circumstances. When this was the case, there were no complaints when this person received a grade for collaboration lower than that of their peers.” (PRESS)
	“Once the evaluations and individual reflections were submitted, it was then possible for me to give individual scores for major projects. Here you see an example of an ‘Individual Grade Sheet.’ (PRESS) Notice that there is a place to record previously graded group work, as well as (PRESS) another place to record individual grades. Using this system, there was both individual accountability and interdependence. I will admit that it took time to develop this system and to learn to use it efficiently. However, I have it down to a science now and it doesn’t take any more time to grade than it did before, and I don’t have to waste time dealing with numerous complaints about fairness and ‘unfair’ no longer appears on my student evaluations. With all things new, it takes time.” (PRESS) Time permitting, ask where attendees would like to go next. If out of time, select ‘Wrap Up’ and ask volunteers to distribute handouts that have not yet been given out. (PRESS)
	3:10 p.m. “Here is a planning guide I created to help you develop an ‘intentional’ lesson which includes collaborative learning. It’s the same one I have used for years and, in fact, is the one I use with minor modifications to develop this workshop lesson plan. [Check to see that it is being handed out.] Look it over and let me know if you have any questions. I’ll also be glad to meet with you afterwards to answer any questions you might have.” (PRESS)
	For information on forming groups, introducing activities, observing and interacting with groups, addressing problems, grading/evaluating group work, etc. I recommend that you purchase this book. It sells on Amazon for about $28 with used copies selling for $10. In addition to all of things we’ve talked about today and much more, there are also 30 CoLTs for you to explore further, including those in the areas of Discussion, Reciprocal Peer Teaching, Problem-Solving, Graphic Organizing, and Writing. Some, like think-pair-share, you may have been using for years. Today you had an opportunity to experience several additional ones and explore at least one CoLT in more depth. The book is filled with useful ideas and examples of their use from a variety of disciplines. (PRESS)
	Flex. If there is time, handout the Round Table Writing Evaluation forms. As attendees “to respond to the first question by writing a BRIEF statement and then passing your paper clockwise. Next you will answer question 2 and pass the paper clockwise, etc.” Questions are on the handout. If this were a real class, when the paper returns to the original responder, she or he would write a ‘reaction’ based on all of the responses.” (PRESS)
	3:15 p.m. “Thank you all for coming. Please return all the books to me and make sure you have signed up if you’d like to receive the PowerPoints and e-copies of the handouts.”*Change outfit colors to match your outfit of the day. 
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